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Introduction to the library’s parent body and environment

This past summer I began my MLS fieldwork hours at Canarsie High School, in Brooklyn, New York.  My first impression began with a walk through the medal detectors along with the students reporting for summer school.  Next, I joined the staff in the auditorium to assist in handing out summer school program cards.  Student after student revealed that they were there because they “just didn’t go to class” during the regular school year.  This antidotal observation is supported by the 2007 Quality Review Report for Canarsie High School, which cited an attendance rate of 71.3%, well below the city average.  

The NYC Department of Education 2007 Quality Review Report, describes Canarsie’s over 2,900 students as 85% Black, 11% Hispanic and the remaining 4% from a variety of countries (Haiti, Guyana, Jamaica, and Trinidad-Tobago to name a few).  The students are respectful when requesting assistance and sincerely interested in completing their work.  They feel safe in the library, and many congregate there socially when not in class.  The librarian maintains a collection of “coffee table” books that are accessible on the front tables, though the students often distribute them throughout the library.    

Library Mission & Library Goals and Objectives

The Canarsie Library does not have a formal mission statement or list of library goals and objectives.  It does, however, follow the recommendations of the New York City’s Office of Library Services as described in the Librarian’s Handbook (2006).  The following is taken directly from that document:

NEW YORK CITY SAMPLE COLLECTION DEVELOPMENT POLICY

I.
MISSION AND NEEDS

The mission of the library program is to support and provoke the intellectual, social, and personal development of all students by:

· Providing physical and intellectual access to information in a warm, stimulating, and safe environment.

· Providing instruction, learning strategies, and practice in using ideas and information for effective learning.

· Integrating the library program throughout every student’s education through collaboration and advocacy.

The library provides physical and intellectual access to information and enriches and supports the educational program of the school through a well-planned and maintained collection.  It is the duty of the schools to provide a wide range of materials on all levels of difficulty, in all appropriate languages, with diversity of appeal, and presentation of different points of view.

The goals for collection development include:

To provide a comprehensive collection of instructional materials selected in compliance with basic written selection principles, and to provide maximum accessibility to these materials.

To provide materials that will support the curriculum, taking into consideration the individual’s needs, and the varied interests, abilities, languages, socio-economic backgrounds, and maturity levels of the students served.

To provide materials for teachers and students that will encourage growth in knowledge, independent learning skills, personal and aesthetic development, and social responsibility.

To provide materials which reflect the ideas and beliefs of religious, social, political, historical, and ethnic groups and their contribution to the American and world heritage and culture, thereby enabling students to develop an intellectual integrity in forming judgments.

To provide a written statement of the procedures for meeting the challenge of censorship of materials in school library media centers.

To provide qualified personnel to maintain professional standards in collection development in order to serve teachers and students.

Library Special Concerns

Up until this year, two full-time librarians, and a part time technology person staffed the library.  The senior librarian of thirteen years left the Canarsie High School to accept a position in the Bronx, leaving the library to the remaining librarian (who is in her sixth year at Canarsie).  As of the writing of this report, a new librarian has not been hired, although the school’s administration has secured the assistance of another teacher who assists with managing the 

Also cited in this report, is “the development of an up-to-date school library, with relevant books and information [that] supports opportunities for individual learning”.  The report included a commendation that the library increase its number of books for students reading below grade level.  (NYC Librarian’s Handbook, 2006)
Sources used to compose collection development documents

Groucutt, Martin. Quality Review Report: Canarsie High School. New York, New York: New York City Department of Education, 2006.

Office Of Library Services, .. "New York City Collection Development Policy." Librarian's Handbook. Ed. .New York, New York: New York City Department of Education, 2006. 3.1.3.
User Needs Assessment & Brief Literature Review


Whether in an urban setting, or nestled on an island in the Mediterranean, a school library’s collection has to “not only support the curriculum but also provide diversity as students study in greater depth and follow their own paths”. (Ondrack, 2004).   If this is true of all school libraries, it is most certainly an essential component of the library mission statement for inner-city high schools. The best way for a librarian to decide what to put on the shelves, or offer for reference or browsing, is to consult the curriculum providers, the teachers, and the curriculum consumers, the students. (Sanacore, 2006)   

As “the center of intellectual life” (Ishizuka, 2003) libraries provide children from low-income families, who are even more dependent on school library resources because they are unlikely to purchase materials, with opportunities for personal and intellectual exploration. (Sanacore, 2006)   To this end, the selection of YA literature for students at an urban high school with a predominantly minority, but growing immigrant, population, requires observation, creative approaches and other information gathering activities to assist the librarian in meeting the interests and needs of her clientele. (Sanacore, 2006)   

To start, Mary Chelton offers a candid definition of YA literature by noting that it is not enough to say that it includes “books published for young adults” but rather “any books young adults select independently on their own”.  (2006)   While this could be a New York Times Best Seller, it could also be the Guinness Book of World Records.  Furthermore, teens today live in an electronically saturated and communication oriented world.  It is not just what they read, but also how they read it, that librarians must consider as they select titles and formats for their YA collections. 

Meeting user needs

 Teenage boys, in particular, should be a focus for the high school librarian because they constitute the bulk of those students that fall into the category: reluctant reader.  For them, “finding something to read in a library is like running an obstacle course.” (Jones & Fiorelli, 2003)  The challenge for the librarian is to reduce those obstacles by offering reading materials accessible to young males.  Placing the books “at the ready” on the tables gets them off the shelves and closer to the “guys”.  

“Genrefying” (Stiles) the collection by creating popular fiction genre sections, gives reluctant readers, male and female alike, an easier way to find the kinds of books they like to read.  The more comfortable they are with their favorite section, be it adventure, romance, fantasy or NASCAR, the greater their confidence will be to branch out into other areas of the collection.  

To conclude, “including [young adult] preferences in the building of school library collections makes sense because [young adults] are the actual consumers of the resources”. (Sanacore, 2006)  Mary Chelton warns against being too “appropriate” in meeting YA reading requests, however.   There is a good chance that some of the material that turns a YA reader on will offend an adult (the growing interest in vampire lit, for example).  As librarians, it is just as important to manage intellectual freedom, as it is to collaborate with teachers and students when building the YA collection.  
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Evaluation of the existing collection

With close to 30,000 volumes, the library at Canarsie High School rivals that of a small college.  Reference books are interfiled with their Dewey counterparts making it easy to find resources for students.  The sub-collection of books on teen issues (health, sex, drugs, finance, adoption, etc.), YA fiction and graphic novels are all heavily used by the students.  Periodicals, from JET to Rolling Stone, are also available.   

Selection and weeding guidelines

While the 800s house literature, “classic” works of fiction are usually shelved by author in the Fiction section of the library.  Over the years, librarians catering more to adult tastes rather than students, purchased New York Times best sellers, and Oprah Book Club titles, none of which is of interest to the current student body.  Aggressively weeding this sub-collection of approximately 1,000 volumes should harvest space to house YA literature purchased specifically for the student body at Canarsie.
As discussed with the host librarian, the following guidelines were followed when weeding this section:

· Remove all duplicates of novels by “classic” authors.
· Remove books with low relevance as defined by those volumes, although part of the classic cannon that have not circulated in the last 10 years.  These volumes are highlighted on the attached Excel spreadsheet.  Note the copyright date; many are over 30 years old.
Intellectual Freedom/Preservation/Cooperative Program Policy Statements

The following statement comes directly from the Librarian’s Handbook, published by The New York City Department of Education’s Office of Library Services:

To this end, the New York City School Library System adopts the statement of philosophy expressed by the American Association of School Librarians in Access to Resources and Services in the School Library Media Program:  An Interpretation of the LIBRARY BILL OF RIGHTS (Amended January 19, 2005).

Access to Resources and Services in the School Library Media Program
The school library media program plays a unique role in promoting intellectual freedom. It serves as a point of voluntary access to information and ideas and as a learning laboratory for students as they acquire critical thinking and problem-solving skills needed in a pluralistic society. Although the educational level and program of the school necessarily shapes the resources and services of a school library media program, the principles of the Library Bill of Rights apply equally to all libraries, including school library media programs.
School library media specialists assume a leadership role in promoting the principles of intellectual freedom within the school by providing resources and services that create and sustain an atmosphere of free inquiry. School library media specialists work closely with teachers to integrate instructional activities in classroom units designed to equip students to locate, evaluate, and use a broad range of ideas effectively. Through resources, programming, and educational processes, students and teachers experience the free and robust debate characteristic of a democratic society.
School library media specialists cooperate with other individuals in building collections of resources appropriate to the needs and to the developmental and maturity levels of students. These collections provide resources that support the mission of the school district and are consistent with its philosophy, goals, and objectives. Resources in school library media collections are an integral component of the curriculum and represent diverse points of view on both current and historical issues. These resources include materials that support the intellectual growth, personal development, individual interests, and recreational needs of students.
While English is, by history and tradition, the customary language of the United States, the languages in use in any given community may vary. Schools serving communities in which other languages are used make efforts to accommodate the needs of students for whom English is a second language. To support these efforts, and to ensure equal access to resources and services, the school library media program provides resources that reflect the linguistic pluralism of the community.
Members of the school community involved in the collection development process employ educational criteria to select resources unfettered by their personal, political, social, or religious views. Students and educators served by the school library media program have access to resources and services free of constraints resulting from personal, partisan, or doctrinal disapproval. School library media specialists resist efforts by individuals or groups to define what is appropriate for all students or teachers to read, view, hear, or access via electronic means.
Major barriers between students and resources include but are not limited to imposing age or grade level restrictions on the use of resources; limiting the use of interlibrary loan and access to electronic information; charging fees for information in specific formats; requiring permission from parents or teachers; establishing restricted shelves or closed collections; and labeling. Policies, procedures, and rules related to the use of resources and services support free and open access to information.
The school board adopts policies that guarantee students access to a broad range of ideas. These include policies on collection development and procedures for the review of resources about which concerns have been raised. Such policies, developed by persons in the school community, provide for a timely and fair hearing and assure that procedures are applied equitably to all expressions of concern. School library media specialists implement district policies and procedures in the school.
Adopted July 2, 1986, by the ALA Council; amended January 10, 1990; July 12, 2000; January 19, 2005.

Budget

I adhered to the $500 budget specified in the assignment, costing out all selections through Amazon.com. 

Weeding

1. List of weeded works with citation and rationale. (Excel spreadsheet Attached separately)
2. Brief discussion of the impact of removing weeded items.

Weeding began with authors beginning with “A” and ended with “G”.   Over the course of the next few months, the entire collection (through “Z”) will be completed.  At present there is room for more volumes for each letter, and six completely empty shelves.  The weeded materials are stored in the back room and will remain there for the next year.  

3. Brief discussion of the relationship between weeded items and new additions.

As evident on the spreadsheet, the weeded items fall into two categories: duplicates of modern adult fiction or old copies of “classics”.  Any new books will be chosen specifically for high school students and not “adults”.  Over time, it is possible that the volumes that remain after this initial weeding, will eventually all be removed and replaced by contemporary teen fiction.  “Genrefying” the fiction may be one way to showcase new YA literature along with re-marketing the existing titles.

Selection
1. Description of process followed to discover and select new items.
After removing so many titles that were never touched by a student over the past three decades, it was important to identify books that would appeal to modern, diverse, urban teens.  If time has permitted, the reading preferences and interests of Canarsie High School students could have been obtained directly through interviews and surveys.  Given the short time frame, Teen Reads.com and Reading Rants with their teen reviews offered a virtual viewing of contemporary YA bookshelves.  
When reading teen and/or professional reviews, special note was taken of books that reviewers cite because of their:
· Strong teen characters

· Urban settings and issues

· Multicultural characters and/or setting

· Appeal to athletes

· Appeal to reluctant readers

2. List of new works with citation, cost and brief rationale. (Attached separately)
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Reflections


Collection development is central to the role of a school librarian.  As such, this assignment offered an opportunity to conduct a weeding and selection exercise in collaboration with another librarian.  I learned that to do it well, it takes time to physically remove and relocate the books, and time to compile a thoughtful list of books to revive the collection.  I also found that while I always read the library journals, I now had a new focus.  I serve in an elementary school library and as such have a good grasp of “kid lit”.  This assignment gave me the chance to extend my literary passport into the uncharted areas of YA.

My main question regarding this assignment is not about what I did at Canarsie High School (in fact, as part of my practica I will be continuing my work over the next few months) but more about the feasibility and practicality of the assignment’s timeframe and expectations. With both beyond my purview, I concentrated on the areas I could control and where I could contribute.  Collection development  is such an ambitious task in six weeks, and I feel that I just scratched the surface.

I have many questions about collection development and much to learn as well.  A firm believer in “hands-on” experiences, I expect to get both of them quite dirty as go forward at Canarsie and P. S. 160.  

((((((((((((((((((((((((((((
While I was doing my research on the norms of weeding, I came across this tongue-in-cheek skit performed at the ALA’s 2000 Annual Conference in Chicago.  I was particularly struck by the part about James Fenimore Cooper, given the coincidence of my own qualms about removing him from the shelves at Canarsie High School.  I drew the line at Pilgrim’s Progress, however.  A librarian, with more courage than I, can have the opportunity to end that book’s shelf sitting career.

WEEDING SKIT
By Ricki Nordmeyer, Skokie Public Library
Jon Kadus, Arlington Heights Public Library
Rebecca Vnuk, Chicago Public Library

Notes - Of course, we did improvise a little here and there, and it will lose something without the amazing actor/librarians performing it (HA HA). We just ask that if any of you use it to give us credit and send us a copy of the program indicating this. We had a lot of fun with it and are pleased that so many enjoyed it and found it and Merle's wonderful program useful. 

The three "Weeders" enter the stage with various expressions of agony on their faces and approach a table with several books on it. They have dust masks, latex gloves, a feather duster, & printouts with them. 

RICKI: Come on, come on . the sooner we do this the sooner it'll be over!! 

JON (looking at his watch) What time is it? 

REBECCA: What else do you have to do? 

JON: I select these materials. I'm behind on my journals. 

RICKI: We have NO ROOM! You can't purchase more books if there is no space for them. 

JON: There's an idea. Why don't they just read the old ones?!!! 

REBECCA: Ooh. Look at them. These books are so dirty !! 

JON: Where? Which One? I must have missed that! 

REBECCA: Not that kind of "dirty." 

RICKI: That's why I brought these things.(distributes masks, gloves: waves around her feather duster) We'll clean as we go. 

JON: Are these latex? I won't go into "prophylactic shock, will I? 

REBECCA: That's anaphylectic shock.Little chance of either!!! 

RICKI: OK OK Let's get started. What's first? 

REBECCA : Take Leave and Go by Karel Schoeman. This is like new. 

RICKI: It's not in Fiction Catalog. When did it last go out 

REBECCA: (checking her printout) It's never gone out. 

JON: I know I wouldn't have bought it without a great review. 

RICKI : It's never gone out! 

REBECCA : What if they make it into a movie.I've heard rumors that Spielberg & Gibson want to do this. 

RICKI : OK OK, we'll keep it. 

JON: What about this one.Two Little Misogynists by Carl Spitteler. It's not in too good of shape. 

REBECCA: It hasn't gone out since 1987. 

RICKI: He won the NOBEL prize for Literature in 1919 .We can't discard that. it's an award winner 1 I know, maybe we'll put it on a display. 

JON: (under his breath) Of oldy moldy translations!?! 

REBECCA: OK, we have 3 copies of Jean Paul Sartre's THE AGE OF REASON. Can we withdraw this copy? 

RICKI : He's definitely in Fiction Catalog. 

JON : You can never have enough of Sartre!!! 

RICKI: What are the chances of three people in this town wanting this at the same time? 

JON : You can never have enough of Sartre!!! 

RICKI: OK, OK ... What about The Age of Murderous Snailblasters by George Salter? It's not in Fiction Catalog & I've never heard of the author. 

REBECCA : It's never gone out. 

JON: Wait a minute !!!! Look at this bookplate. 

RICKI: Donated by Hester Stoopover. AGGH!!!! The Mayor's wife! 

JOHN : You know, I think I pulled this and declared it missing a while back. 

REBECCA : She has a stackpile of them. She just redonated it. 

REBECCA, RICKI & JON : (in unison) KEEP 

RICKI: Mayday by Thomas Block. This was published in 1979. 

REBECCA : I was in kindergarten then. 

(Ricki & Jon roll eyes) 

JON : What time is it? Are we almost done? 

REBECCA : What is it? You got a date or something? 

JON: As a matter of fact I do. 

REBECCA: That must be the first time SINCE I was in kindergarten!!! 

RICKI: Alright, alright, back to business here. We have not made any headway, and I'm getting a lot of pressure to do something about these cramped shelves. 

I think we can pull MAYDAY. Has it ever gone out? 

REBECCA: 82 times. It was just returned last week. 

JON : That settles that one. 

RICKI: Well, I know we'll get rid of this one with the puke brown library binding. . . The Women at the Pump by Knut Hamsun. It's wretched! 

JON : (sputtering) (Make up a Norwegian title.$#@#$% )by Hamsun??? Why my mother read that to me while I sat on her knee. She would roll over in her grave if she knew I had a part in throwing $#@#$% away. Look! It says it's one of the Foreign Classical Romances right here on the cover 

RICKI: But it's only volume 1. . . 

JON: Then they could get started!!! You just can't throw this away. Why . . . 

RICKI & REBECCA : (in unison) KEEP 

REBECCA: We have 23 books by James Fenimore Cooper but it looks like the only 3 that have ever circulated are The Deerslayer , The Last of the Mohicans, & The Pathfinder. 

RICKI & JON : But it's Cooper, one of the greatest of American authors. 

REBECCA : But no one is reading them or cares!!! 

RICKI & JON : (in unison) J A M E S F E N N I M O R E C O O P E R 

The two point to the table as Rebecca sadly returns the book to the pile. 

RICKI: Now for a change of pace : We seem to have 1045 copies of Danielle Steel's books. She is coming out monthly with them now. 

JON : YUCK!!!!!! Get rid of them. 

RICKI: You know if we just leave 2 copies of each, that would look like we weeded a range of books. 

REBECCA : But it's in the S's. 

JON: Let Circ shift the Steel shelves. 

REBECCA : Yeah, Soon it will all be E-Books so we won't need to weed. 

"We're out of here!!" 

___________________________________________

The skit was found at:

http://www.overbooked.org/ra/weeding.html
This web page was designed to be used with CODES/Collection Development and Evaluation Section Readers' Advisory Committee's program "Weeding the Fiction Collection: Should I Dump Peyton Place?" - How do you decide what to keep and what to withdraw from your fiction collection. This program was held at the American Library Association's 2000 Annual Conference in Chicago. 
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